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Abstrak : Kajian ini melibatkan 159 orang guru wanita

Sekolah Menengah Persendirian Cina (SMPC) di Malaysia,

dengan tujuan meneliti kesan status perkahwinan dan status

memiliki anak terhadap keletithan emosi. Reka bentuk kajian

menggunakan tinjauan soal selidik keratan rentas, dan data

dianalisis melalui ujian-t sampel bebas, analisis varians dua

faktor (ANOVA dua hala), serta analisis regresi. Dapatan kajian

menunjukkan bahawa:

1. Tiada perbezaan signifikan dalam tahap keletihan emosi
antara guru yang belum berkahwin dan sudah berkahwin;

2. Guru yang tidak memiliki anak menunjukkan tahap
keletihan emosi yang signifikan lebih tinggi berbanding
guru yang memiliki anak, menunjukkan bahawa anak
mungkin menjadi sumber sokongan emosi dan membantu
meringankan tekanan kerja;

3. Tiadakesan interaksi signifikan antara status perkahwinan
dan status memiliki anak;

4. Kuasa penjelasan model keseluruhan adalah terhad,
namun hasil kajian menekankan bahawa status memiliki
anak adalah penting untuk mengatasi masalah keletihan

emosi guru.

Secara keseluruhan, guru yang tidak memiliki anak mungkin
berisiko lebih tinggi mengalami keletihan emosi kerana
kekurangan sokongan emosi daripada keluarga, rasa
tanggungjawab, dan empati. Hal ini menyebabkan sumber
penyesuaian mereka terhadap tekanan kerja lebih terbatas.
Oleh itu, disarankan agar Kementerian Pendidikan Malaysia,
Dong Zong, Jiao Zong, serta pihak pengurusan SMPC bersama-
sama memajukan langkah sokongan psikologi guru secara
sistematik. Antara langkah termasuklah pemeriksaan kesihatan
mental berkala, latithan pengurusan emosi, serta penubuhan
jawatan pegawai kesihatan mental di sekolah. Sistem sokongan
pelbagai lapisan ini harus menitikberatkan keperluan kesihatan
mental terhadap guru muda dan guru yang tidak memiliki
anak, serta membantu mereka mengimbangi tekanan kerja dan
kehidupan. Hal ini dapat mengurangkan risiko keletihan emosi,
sekaligus memupuk semangat mengajar dan pertumbuhan
profesional. Kajian ini bukan sahaja melengkapkan kekurangan
penyelidikan berkaitan guru SMPC dan kesihatan mental guru
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di Malaysia, malah turut menonjolkan kedudukan teras guru
dalam pemeliharaan budaya Cina. Selain itu, kajian ini juga
memberikan rujukan empirikal kepada penggubalan dasar
pendidikan berteraskan jantina.

Abstract : This study examined 159 female teachers from
Malaysian Independent Chinese Schools to explore the effects
of marital status and parental status on emotional exhaustion.
A cross-sectional survey design was employed, with statistical
analyses conducted using independent samples t-tests, two-
way ANOVA, and regression analysis. The findings revealed:
(1) There is no significant difference in emotional exhaustion
between married and unmarried teachers; (2) It is found out that
teachers without children reported significantly higher levels of
emotional exhaustion compared to those with children, it can
suggest that children may provide emotional support that helps
buffer work-related stress; (3) There is no significant interaction
effect between marital status and parental status; and (4) although
the overall explanatory power ofthe model was limited, the results
highlight the significant role of parental status in influencing
teachers’ emotional exhaustion. In summary, teachers who do
not have children may face higher risks of emotional exhaustion
due to the lack of emotional support, responsibility, and empathy
associated with parenthood, leaving them with fewer coping
resources when dealing with work pressures. Accordingly, it
is recommended that the Ministry of Education, the United
Chinese School Committees’ Association of Malaysia (Dong
Zong), and school management establish systematic teacher
mental health support measures. These may include regular
mental health screenings, emotional management training, and
the appointment of designated mental health officers, thereby
creating a multi-level support system that addresses the specific
needs of younger teachers who do not have children, it helps
them balance work and life demands, it also can reduces
emotional exhaustion risks, and sustains professional growth
and teaching enthusiasm. This study not only fills gaps in
research on Independent Chinese School teachers and teacher
mental health in Malaysia but also underscores teachers’ central
role in Chinese cultural transmission, providing empirical
insights to inform gender mainstreaming education policies.
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—. #ig
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(—) ARBE=53

yl

H B #0F 52 55 T S OIS UMY 17 25 #6335 (emotional exhaustion) [i]fl
(Cuadrado et. al, 2024; Donker et. al., 2020; Taxer et. al., 2019) . |[EZ 8 2HER
(burnout) FYAZOMET, PIZUBATIH BN 205 5 bR 77, 16 JERRE e i 9 il vt 3
=, sl 3 E O A EE (Maslach et al., 2001 ; Schaufeli & Buunk, 2003) ;
A A IR BE 7 AR G g #e s, XU R R ARG TAE i Ampse. FA s
PRI ME A2 i) B PR 4 T 714F  (Kyriacou, 2001 ; Maslach et al., 2001)

SR P AR SO s (LU RARAE SO ) VRN ARBURN BT B LARHEBZUR FSCiE
RN R, BN TAESE RO R R, BRI AN IH TR BR B SR A R Sk
i, BUMBREE S AEEN, EFEATEET . Z R, AFUESEFERGLHN
5 (BHCEEME 2z, 2005) o A0k 8 i I s s A TAE R Ty, Hrh 28k A
T AR, HRAMABRES) ATESHFA R FAERREEOMER (WED, 2015; T
e, 2018) o b, Frptimt. (L55 BE MBUYIIEIIFT ROF e 1 200 A9 B )56 14
H (EHfL, 2018) , OoilyAbdullah (2016) 15 Hi 2 AL T & MG T, T2
TR AT R A Br T TAEET), AP mEE LRI (ER (SIS
ARG Wt iEmm EENR. &8 g, E3omrh R T & T
52 HPTTH R AT, AR CUR SRR R ST, SR EGE LRI 5T, A
I LT 25 B ] R IR 5 SR

GreenhausyBeutell (1985) f5Hi TAESZ MO RN RS SE T/ E—RKEMR
(work-family conflict) , {HA7 4 E S, SR mLOFRIRE . Nohe 88 A (2014) &
M TAE—FREP RN E N Z B FIRRR, 52, TESSEFEWNSE, MxRkE
MR FECTAEE AR . BNk T TEES), BN RESEE (BWSEA 7ok
BL) WA RE R INEEREBENEER K. A, SR TNAMRLRETHL S TIERF
T, BRIV N B R LS R B 25 FEVB I 520 (Amzat et al., 2021; Mukundan & Ahour,
2011) .

HEFEN “FEMNTAENEE” , FE CTEET 5 R Az miliE,
KT 2 EEIHh, SIS %88 XS (Purvanova & Muros, 2010) o fHRWF5EHL IR
I TAEE R B E ST 5 (Artzetal.2022; Purvanova & Muros, 2010)
FELSRPOE, 575 2 5 R MAMRAL, H— B2 R RAE T 28 2 SRR FR A, X
AU MLt DY & e, o H AR SO feny ok W& by (Muzafar & Hamid,
2024) o FEERPASMFREM GG LH, BSOS SE 5 AT, v
WHCEN AR B, TEURR S S R 5T B SMA GO TAE, 7855 e
FEEEH, SO Dok P A S TR AR A A PE S M 0 1 (Sumari et al., 2019) o Z5 |
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Firids,  EhSRVUAE R e AR AR O A e 5 R E ST AR 2 W T 7, R R REEE 25 5) 16
i £ £ 1o 551 2 08 1) XL o

FEE SR PE A SOph ey, ZBIite i =02 — (BUEE R, 2024) , Al L4
Hr S ETRZ R 2 HRE, SR TR & H M G p 58 5 1 B FE 3B MBS o FRTT, AT
= RGO SR SO L ZUT RIS 48 R IR DL, IRERZ T AR B2 IR (I i 5
BATLORI) SHERBRANIDEEIE. 2518, APTFERET DRI
NS S XS R L AR B I S M, I B 32 t BAE M B U R S L, U S H5 5 8 B
i ER IS %

(=) #xRBr. BBESRIK

ABEFE B AR SR PG AR SO A L BUM G A FBIEIR UL ORI RSB A+
LR T B FEBREFE [ ) SR BE Y, AR 30 7 S WA ) 4% 22 3 S T

i LA H T IGTRE 5 I A8 -

RPN SO A L BOMAE RS IR L s B T LOR DL AN 2B R RE B RYBL DA ] 2
AN TS AR DL B e BOMAE R 25 R AR B R S A AR 5 22 2
ANEEAFLORI LB A FR R R B RO B E R

ISHRR DL B R Z [R5 R 1 48 FE SR AR 7 A2 58 HAE 2

USR5 B A 2R DL IR A5 RE S5 00 e 28000 ) 17 2 RS A 2

N

WE R BseR “RETCBET TAIRE, W

B LRI WS WRAR LS HAR 25 R 58 R JE TC {2 25 B T

fBASE = LCUIM A AT 5 SR B FLAT 48 FE 38 T S8 35 S i o
=" 558 H RO RIXHE 26 46 58 TC w8 s EARH
RBEVY : IS5 B A 2R DTS S22 10 e 28000 ) 1 25 FB I A 2

b=

=, XEEHFW
(—) FEFRBREX

145 FEiE (emotional exhaustion) SZHDI &R (burnout) = KAYHE Pz IR,
e NARTERI AR TAER T, 154 RIS SR8 I = R Rt e = 8k, SR A1 BhE
IR, LA TAES AR HEI 42528 (Maslach et al., 2001; Schaufeli & Buunk,
2003) o HHETEAMEAED NS AL, HeEfEmE &R HL, A0
EIEE, CRHEEITOEERES T/EENDWEERENR, IFHS5 K AMAA & E
(Maslach et al., 2001; Shirom, 2003; Taris et al., 2005) . “Nilt,, AHFST TR H G2 FE
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SBHRAFRLE SN AR S AR 251 2R R B B OB S A BB AEOIRES . HE AR
BRI G B4 YRG5 BRI /1 (Maslach et al., 2001)

Pines % A\ (1981) I NHUMERIFHE=Z HISLENT, BARLPE SR L
A, FFPRRETE 2R RS INANE 2 1 28 FER Y AL JK » Schaufeli &5 Buunk
(N%)Wﬁﬁﬁ%ﬁﬁzgﬁ?&ﬁrﬁ% TIRTCIEE G, ELRE W0 280k iy AR il

U B HE A . Klassen 5 A (2012) Eﬁﬁzihrjﬁ?Fﬁiﬁ%%igflﬁﬁ 1) 55 20
Mﬂ%mNE?kﬂ%,#ﬁﬁ%%%%?~%ﬂ%ﬁ%k%ﬁ$ﬁ Folig. Liu
@Wmﬁww(wu)Whﬁﬁlﬁﬁ%ﬁ%ﬁ%%ﬁ%vwﬁﬁﬁﬁuﬁ HEREH
IR BN TAR L 2B ZFRIFFEFH L ENZNEM. L2 Bk, HHEMK
WAET SR 2 5B R ENES, AO5IKIEH S, g s IR

SunfE A (2022) fEHMAE A EGE R BOLIAE . B RGeS DIEPITE SR OB R A
B FREARBOLAE R BIMZITFOR BRI IS A #EE , (BB 2RO, 1525
Bk [ A AT B DAL OB B AS A BN AR FH T AR A2 i o

Li b, TRERREA (U R OO PR e A B R bR, R T 0 A O 6
N2 o 7 B A i 2R i T et B 1, k20 iR A SO e Y T S T T, X222
2 B At 5 5 ST RRAL IS BRI o G, AR GRS 48 R A A2 D BB BEA TR

(=) HInEERBIEXTR

TR, BAMEERBES MR RAFERERR, FTEUHETEN
fais HAZF MRS R ETMEE. |, LENMEE B EZEHECH
o Klassen FE A (2010) K ILPUE A TAF H )5 2TE 25 #6052 R S IEAH G . Skaalvik
5 Skaalvik (2010) 5 H B E] & 7 51 25 #0758 . Montgomery 5 Rupp (2005) %
A5t K5 I R 7 v B BRI 25 20 I 6 1 JF S5 I 5 AR vd AE OC o LS SR P I AL S hy
#i, BaoZE A (2022) &I 2 I 2 2 SITEUE S, FRERS AR KK
BAANRM A B ZH D TENm SBEEFBZ R C R, H TR 5] &S FuDE R
N, RS IE 4 s B DI K o

Hik, DA SR EE K. Skaalvik &y Skaalvik (2010) 5 Hi 2250
[m G BT R4 AU ZE 5 33 B TR AU R . Klassen 25 A (2010, 2012) 581 224%
TAEIRE . RSP M A SRR S IHERB AR ZhangFE N (2022) FRMERZL. &
PESPMER AR S ZUTPO A Q2 ARG, BRI R

B, MRE RS EEEET AR, mOERA (n&aE. B, S0E) A8
T%%Eﬁﬁ%ﬁﬁ%ﬁ%ﬁ%ﬁ%(ﬂmmnw%)OMﬁ,m%£XEWM5%%%
FEIBAKOEA S (Giirel et al., 2021; Taris et al., 2010) . ZLUfAY H FeRTRE RS 17 2% #1851
% (Shirom, 2003 ; Skaalvik & Skaalvik, 2010) .
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I, R S FEIB B R MY . Cinamon 55 Rich (2005) $&Hi e #Oife T/
5 i i 0 N 5 T I 6 6 TAE— SR b5 . Acker (2010) f8H 5 BEAFE S TARJE
3L, AHEMEIE /1 5 A, Nohe 25 A (2014) %31 TAE— 5 BEIh5e 5 K2 {7
ERAXR, HE DB BA, SRS RBIETRERAR, i SR AEE X
YU Chen A (2023) HRIAFRE L S0 R TIF— 5 e v 58 5 B R, 15 4% HE38)
KEE R, DRSO 2 NN, TTREA NG, (55T

Zhang F N\ (2022) A BRHUTAAT G 27 A A JERIL UM T IS5 175 28 FO 2 T 470 A o0 5 ROl
BRMK, WREEEIEZFEA K. Chendr A (2023) fir LB RS TR R £ 7
xR, HpERmN K R e, HEIMSERER Hh 48,

G EFTA, HUBNEHERS TAEAAT, MO0 . AR, FETHE. LIRS
B R SR TS A ST T RE I T 5 008 Py ST S S RS, (L0
SBFTTRD - ABITORI R IR B4 S T4 P2 TR R

(=) BERAE. BEFLXRAESRERBHBERAR

ISR IS B A F ORI AU BN S 4 FEm I BB S A &, (HRC R &5 R If
AN—Ee —J7TH, FATFRIE SIS T ST T REINE AR O E F . FEZ5TE (2018)
KIS SRV E /N EAS BN TS R R i T AR IS . SR, IR W58 42 H A e 45
o FURE (2019) FHXTEVEEFPENIIE LI, ARUSE I 28 FER R & T TS
% . Mousavy 55 Nimehchisalem (2014) #fF 5% 52k PYE 2037 F AR SR 20N, R &I E
S ARIEE SR E A BEE R

EFORG T, BRI AR . A-men (2016) LI EESKAES
ABHSANHEERBEKIFHEESTOERCES . HTHIUAZ, Bt
S ANE ol N R E % . Woodside 2 A (2008) RIME A T LMK IEE ¥ 5K wEl
B, HAGERBEER T F L%, A7 e 4l B 7 50 H i 7%
Ji. Cafladas-De la Fuente %¢ A (2018) 7Rfig 2 ERVE N LT L4+ A 5 B 211G 45
.

KIS, WIS B A 7 ORDU 25 R 58 B S Wi i AR TP Bl — 204518, Z Rl B 3
E S MG TRAER SR RGN R MR BRI 30h rh 2 UM A7 A T
RS EE, HASIHS - LORDLAIT R W G 5 #3815/ D BEAEAE 1 SCAU K28 rh I ATR AR
o
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=, MRAE
(—) #FRELE

AR A HALRFSE 773 (quantitative research) SREWIMEF5T%11 (cross-sectional
study) , Eid (A5 AR CREUE o i Ab IR 9008 T AR R B A A, O AR
Al R A SEE LA (Jebb et al., 2017) o 4 Wiy Aff 5 DU AT AR5 5 IS ) P WO B — Y 1E 4K
g, WAV HIAREZERS KR (Levin, 2006; Wang & Cheng, 2020) -

(=) A&

A5 LA SOp Lo 20 I 5 52, FR SR G R E A BR A SO e 200, IF ok
WA EEZ . [AEEE SurveyCake V-5, HIREMR A SHERZS, 2
HEMAIERERITAES, HefRELURERTL . HEERa: 1 LIE-Fhpff
RAE 63 firfe S irh iy, BRI BN KRS EE; 2. MR E L A Facebook 5
Instagram % 777 48 Sk S5 R B45 52

BroE kB 160 43 45, BRI ESIS H B A TR (L 0.6%) J&, w4k
B 1S9 ARIRE (AR 99.4%) o FEARKCRHAF & IR R IEITFS I 100 2 300 A
(Hill, 1998) , 7Rl YR IR E#E T “FEABGEIL 30 A RIS U 2550407 B9 S
(ERME B, 2021) , WRERGETH BT B ARE M SR TT o

(Z)#HRIR

AR R VETRAL (2022) gmifili « TEE BRI R PREEEBE S HE. It
I =, fk$iMaslach. Jackson'5Schwab (1986) fff % EIIMBI-ESH 4], If
ZEHEBEEEBRPIESEITH. 2R (2011) EEPHEX A IESRIETT, PUER,
NSO, AT IR BE . ~  (BIH B, 2022)

B RE T HE, ERERETS SEENIE TS5 300 B, SIE EIE M H
W0 28, SR EUNAIREEG, R B A IS DI . AR E R T
HH S A J Ry T A e AT I

1o 4 FEul ol ok Likert T fUEL 6, 1590 BSR4 AR m R S . 0 BEN
Cronbach's o 24.86, WonH BIFHNE—3ME, WRERIAT4.87%, HEAINSE R

(M) &gitaHh
B (E 1 IBM SPSS Statistics 29.0 #F#EATEG R AT, SR EL TGt ik

1. A4t (Descriptive Statistics) : M PIREA B AR K 25 HE 901 o
2. MSZFEARtRG S (Independent Samples t-test) : MF AR S & A TR IAE
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e R LN ER. o

3. I ERENT (Two-way ANOVA) @ RIGISIIRIL S B A 2R S HAE M
Z LA (Multiple Regression Analysis) : #RIHISIRIR IS B A 5 2OROU 7
aFEIm 2 WO T, S HRLEiZW (VIF <5) 55k B XK (Durbin-Watson 471
1.5~2.58FF) &

m, HRERSHE
(—) HARARH

F VBRI AR N OIS H EAR SR, 3R 1 R AW R LL 0 159 Z A0
HR L U
1. EWSHTE, 30 %398 S (33.3%) , HAWKFEN404E 498 (23.3%) + 50 %59
2(19.5%) « 204529 % (18.9%) 560 LI (5.0%) .
2. FURETJTHE, 0 RIFEERSE (39.0%) , HRKTFHNI0E 194 (30.2%) « 20 %
294F (18.2%)  304FELLE (12.6%) (5ELEA%.
3.0 WSWRIRBLITIE, KRGS OIS G —F, BEE 1HIRSHHE O HERR.
BAT LRI, BFLENSTI%, TFLHEN421%.

#1
WA O S AR EE (N =159)
]| AN# %
Fig
20-29 30 18.9
30-39 53 33.3
40-49 37 23.3
50-59 31 19.5
601 L F 8 5.0
it 159 100.0
F5F
0-9 62 39.0
10-19 48 30.2
20-29 29 18.2
30-39 17 10.7
408 LA I 3 1.9
it 159 100.0
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]| N %
BB IR AR 5L

PN 80 50.3
[ 79 49.7
it 159 100.0
BEFTRR

H 92 57.9
7 67 42.1
Bt 159 100.0

(=) BSERERIR

EHATE T T RT, i3 20 A8, DU R AP & s B &2 A, A
MR RIE MAGEE P (B, 2013) o 352 fR S i i 28 5008 10 B S A 16 25
R, k2 RS SIEG NSO A, HAE 2 E15 4 ER T 3.00 %2 15.00,
W (M) 1011, $REZE (SD) K52.89. WA ZREL (skewness) 4 -0.16, &) Z%
(kurtosis) “4-0.47, —FHLEXMEE/NT 1, FF65 ESSAMEARMEE (EREE, 2021) .

WA, RFRMIHE TAFRRE (CV=28.59%) LA E BB 8HRERE. KiE
Brown (1998) (¥, CVAEBIT 30% il K AR T REfA 570 s AN R CVAEAL
T2V, Sz RN EEREETR. 40, BEEBTRGE EAMmER, H
BEHRREA, B TREESEMN M AU AR T X L g B AT .

AREFER ] Likert TLi i, MIAMISSHEAZ GRS (M) 150081011, &T
BUETR 9 9, SRRSO R L AU AR FR R AP AL T S e . KIS, AR SO
PG BT T i A TR R 2 B AR By, 1 48 M M AL{ELAS SR

#2

TEEFEI ) S VER I 45 2R (N =159)

mH B/NME  RKE M SD (ZES I FE CViE
WdikEl  3.00 15.00 10.11 2.89 -.16 -47 28.59
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(=) FRBERTETEXMPLHITEIFEFRIRE RS

7/

3¢ 3 B PR R S AR A SO R Lo UM AR 1 28 #E 3 & ST R AR tR B AT EE SR,
FR3IFR:

Lo N[ SR L T e SOk b L B0 B 17 26 FE 3B 22 5 0 AT
Levene s AL AU A Ut A B 45 R (F =.60,p >.05) , BoRARAE AR BERAL. 45
REBARIEHN (M = 10.44, SD = 2.91) RYNGLEFEIB-F-LIGF 00 S T EISHUT (M =
9.77, SD = 2.85) , HERREGIBEKFE (¢, =1.46,p>.05) o Cohen’sd =
23, RERCRE, REI{123.1%.

AR , ISR DO S SO e #MS 28 FER A A B2, SCRHMRIE— o ARBESE
Z55 5 Mousavy [l Nimehchisalem (2014) AR BISS RS EUNEZAEBTL R EZR
o W1 (2019) HIWFFE IS ARSI AREL, ARG o 280 e B 4 3 2 B Y
TREEFEIE KT, R AR USRI RE TR = 8 A8 S5 110 TR i BE R AT 0 R, AT S8 A A AR
UL BRI ZE R ARIE R B K, TR SCHETS () T IE A 132

AWFFHETS , WU ¢ % L BN AT RE R I SR BT S8 RGC Ry - Al e TAE—
HIEM SETIF R T ARIE XU, 52 WIPR AL & B2 I R FE 22 vV, DAL R 5 280 AT REAE ELA1K
H, SRS SEEEEN XA EZ# (Zin et al., 2023; Mukundan & Ahour, 2011)
SR, T RER RN, HERTIAEE R

2. AFEEATLORG T M Lo BUT A 26 R 8 22 o0 i
Levene s 42 SR it AG B 455 (F = .68, p > .05) , BoRA S8 BB T -
ERLRITC T L BN (M =10.59, SD = 2.85) HEZFEB TGS BES TH T L
i (M=9.42,SD =2.83) , HW#HZHMEREBGEIREAF (¢, =2.55p<
01) o WAh, Cohensd= 41, BEA41% WERS, B TRESE .

BARNE, BA FLRHESO L gig g fem A B &2, i AA7.
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